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History
In 2001 the Franklin Central Supervisory Union Administrative Team (central office and building level administrators) and the Supervisory Union School Board engaged in a strategic planning process that outlined where the district hoped to be in five years.  The plan outlined steps to be taken that would ensure all students in the FCSU were provided equal learning opportunities based on high standards. This would ultimately lead to high student achievement. Professional development was a major overlying topic that was addressed in the plan. As a result a teacher induction program was developed to provide support for new teachers. Two models have been successfully implemented: the Pathwise Mentor Program and a homegrown Peer Support program. Both are based on best practices in the field. These initiatives framed the work for the supervision and evaluation committee, which was made up of teachers, building, central office administrators, and a school board member. 

The committee worked as a learning community where they studied best practices through the work of Charlotte Danielson. They surveyed teachers and administrators about present evaluation practices.  During 2003-04 school year a vision, mission, and goals were developed regarding supervision and evaluation. The committee decided to use Enhancing Professional Practice: A Framework for Teaching as their model for supervision and evaluation. 

Administrators received training in the Danielson model. During the 2004-05 school year the evaluation system was piloted by a group of volunteer teachers in each of the schools. Teachers and principals were surveyed mid year and at the end of the year. The supervision/evaluation committee came together during the summer to make changes to the document in process. 

During the 2005-06 school year, all 5 schools (Bellows Free Academy Union District High School #48, Northwest Technical Center, St. Albans City School, Fairfield Center School, St. Albans Town Educational Center) Implemented the framework as a teacher evaluation model. Also, during the summer of 2006, a group worked to refine the process and the document. During the 2006-2007 school year all 5 schools continued to merge the BFA and FCSU evaluation documents. We will continue to ask for teacher feedback and use this data to improve the process.
Rationale for a New Process

The models we used in the past have lacked measurable standards and were cumbersome and subjective. The process of evaluation overburdened the administration.  The goal is to have a better-balanced system of evaluation, professional development, and quality assurance.

Teaching is a demanding profession. To ensure good teaching and to maximize student learning, we must have an evaluation system based on professional standards that allows teachers to be self-directed. It will also constructively support teachers to improve practices.  The Franklin Central Supervisory Union has made a commitment to train administrators to further their skills in supervision and evaluation and to train teachers in Charlotte Danielson’s Enhancing Professional Practice: A Framework for Teaching.
Teacher Evaluation

June 2004

Mission

The mission of the Evaluation Committee is to explore, design, and develop a teacher evaluation system that improves teaching and learning in collaboration with colleagues.
Vision

When we look at our evaluation system, we find that it …

· includes both formative and summative evaluation that promote professional and reflective practice,

· is a research-based system that is manageable for teachers and administrators,

· has a variety of levels, is a “differentiated evaluation” to acknowledge that teachers are in different professional stages.
Goals

We want our evaluation system …

· to improve instruction and student learning,

· to promote objectivity and consistency by using rubrics to measure teacher growth,

· to use evidence to document teacher learning and application of professional knowledge and skills,

· to follow a timeline with defined roles and responsibilities.

Belief Statement

FCSU Teacher Evaluation Committee

October 2003

We believe the FCSU Teacher Evaluation system should be valuable professional development for teachers. It should 

· increase student learning by improving classroom practices; 

· promote continuous improvement for teachers in a collaborative respectful, interactive, and team-building way;

· provide a collegial dialogue focused on teaching and learning;

· allow teachers to build on past successes and grow in this process of goal setting, reflection, specific feedback, and refinement;

· support action research as a cycle or model for new learning; 

· encourage and support risk-taking. 

We want to make evaluation a supportive component of each teacher’s individual professional development plan. 

We value and support teachers.

FCSU Teacher Evaluation Time Line

	Track I (First and second year teachers)

	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	April
	May
	June
	July

	Inform teacher. Hold 1st meeting by Oct 1.

2nd yr teacher submits PDP by Oct 1
	Hold 2 informal obser-vations by Nov 1
	Hold formal observations with pre- and post- conferences by April 15

New teachers must be evaluated 2 times each year for the first 2 years

After each observation, teacher completes self assessment with rubrics
	Hold summative meeting. Complete summary form by June 1
	Submit written form to Superin-tendent by June 30
	Superin-tendent reviews and places in personnel file

	Track II In Focus

	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	April
	May
	June
	July

	Inform teacher by Oct 15  Teacher submits PDP by Oct. 1
	Hold initial meeting by Nov 30
	Observations conducted with pre- and post- observation conferences

Administrator also holds informal observations

Summative meeting held by June 15
	Submit written form to Superin-tendent by June 30
	Superin-tendent reviews and places in personnel file

	
	

	Track II Not In Focus

	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	April
	May
	June
	July

	Teacher submits PDP to admin by Oct 1
	Hold at least 1 meeting to discuss progress on PDP
	Teacher submits completed PDP to admin by May 15
	Admin responds by June 30
	

	Track III

	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	April
	May
	June
	July

	Inform teacher by Oct 1 or with appropriate notice any month
	Teacher self assesses on rubric. Hold 1st meeting by Oct 15 or with appropriate notice
	Conduct observations with pre- and post- observation conferences by Jan 15 and complete interim feedback form

Inform Superintendent of non-renewal if appropriate by Feb 1
	
	
	
	Hold summative meeting and complete summary form by May 15
	Submit written form to Superin-tendent by June 30
	Superin-tendent reviews and places in personnel file

	  
	


Teacher Supervision and Evaluation

Definitions
Action Plan: A set of activities designed by each school to meet identified student and staff needs based on collected data. This plan is revised annually.

Assistance: “Teacher Assistance, Track III” refers to support as defined by the corrective plan to improve unsatisfactory performance. This would take the form of professional guidance.
Awareness: Knowledge of your current level of performance as defined by Danielson’s Components of Professional Practice.
Class Profile: A description of your current class characteristics

Classroom environment: One of Charlotte Danielson’s four domains, which includes creating an environment of respect and rapport, establishing a culture for learning, managing classroom procedures, managing student behavior, organizing physical space.

Corrective Professional Development Plan: Agreed-upon steps that must be accomplished to improve identified deficiencies. 

Decision about continued employment: See contract for specifics.

Differentiated: Activities designed to meet individual needs

Evaluation: A collection of evidence used to make an informed decision

Evidences: Specific items observed or quoted which contribute to conclusions about a teacher’s performance.

Formative evaluation: On-going observation and feedback used to guide the evaluation process. 

In Focus: The year in which you participate in formal evaluation. See your contract for specifics.

Instruction: Teaching that includes communicating clearly and accurately, questioning and discussion techniques, engaging students in learning, providing feedback to students, demonstrating flexibility and responsiveness.

IPDP: Stands for Individualized Professional Development Plan required by Local Standards Boards for licensure.

Measurable goals: Established outcomes for which evidence can be collected.

Mentoring: Professional support and guidance provided by an experienced colleague.

Pathwise™ Feedback Form: The summary of evidence addressing the four domains. It includes recommendations for future practice. This is the (blue) form that is included in your personnel file.  This form may be used at anytime during the year as circumstances require.
PDP: Stands for Professional Development Plan, written by each teacher and approved by the administrator.

Pedagogy: Strategies for teaching content and process skills.

Planning and Preparation: One of Charlotte Danielson’s four domains, which includes demonstrating knowledge of content and pedagogy, demonstrating knowledge of students, selecting instructional goals, demonstrating knowledge of resources, designing coherent instruction, assessing student learning.

Probationary: First two years of employment. See contract.

Professional responsibilities: One of Charlotte Danielson’s four domains, which include reflecting on teaching, maintaining accurate records, communicating with families, contributing to the school and district, growing and developing professionally, showing professionalism.

Professional standards: Adopted by VT Standards Board of Professional Educators in 2003. They include learning, professional knowledge, colleagueship, advocacy, and accountability.

Reflection: To look back and critique planning and preparation, instruction, classroom environment, and professional responsibilities.

School goals: These goals are specifically defined in each school’s local action plan.

Selection of option: Track II, under “method,” refers to the strategies available to acquire new professional learning. 

Summative evaluation: Final summary based on collected evidence and included on the Pathwise™ Feedback Form (blue).

Supervision: To oversee the performance of others.

Teaching Profile: A form combined with Class Profile providing information to your evaluator regarding classroom environment, standards of conduct, planning and preparation, and instruction.

Time Line: A suggested calendar of scheduled deadlines.

	Differentiated Evaluation

Overview of Teacher Evaluation

	Danielson’s Components of Professional Practice
1. Planning and preparation                                          3. Instruction

2. Classroom environment                                            4. Professional responsibilities

	Track I: Beginning Teacher,
Initial Staff Development

(For 2 years, with some required trainings, e.g., Responsive Classroom, New Staff Orientation, Danielson)
WHO: 

· Teachers new to teaching

· Teachers new to the school

· Teachers new to a position (mutually agreed upon)
PURPOSE:

· To ensure that The Framework for Teaching is understood, accepted, and demonstrated

· To provide support for Effective Teaching

· To provide evidence for continued employment

WHAT:

· Observations and evaluation of performance

· Collection of evidence

· Reflection

STRATEGIES:

· New Teacher Orientation 
· Classroom observations and feedback

· Review of evidence

· Discussion of professional practices

· Mentor support
· Yr 1: No PDP,                   Yr 2: Complete PDP
· Submit PDP reflection form to administration 2nd year
· Complete Pathwise Feedback Form/Summative Evaluation by June 1
	Track II: Professional Development 

(Successful completion of Track 1, with continued annual professional development)

WHO: TEACHERS IN FOCUS/NOT IN FOCUS

· Teachers who are successfully demonstrating the components for Effective Teaching
PURPOSE:
· To enhance professional growth
· To improve student achievement
· To provide feedback on professional goals [consider Individual Professional Development Plan (IPDP), supervisory union and school goals, or other professional standards]
· To focus on alignment with School Action Plans

WHAT: IN FOCUS_____________

· Observations to assess components of standards for Effective Teaching 

· Collection of evidence

· Reflection

· Differentiated options to be determined collaboratively

STRATEGIES:

· On-going dialogue and feedback
· Classroom observation and feedback
· Selection of strategies
· Utilize feedback form
WHAT: NOT IN FOCUS_________

· Teachers engage in independent professional development 

· Teachers collect evidence

· Teachers reflect

STRATEGIES:

· Complete PDP document
· Teachers dialogue with colleagues
· Selection of strategies
· Complete PDP reflection form and submit to administrator
	Track III: Teacher Assistance (Corrective Plan)

WHO:

· Teachers who have been identified as in need of specific professional guidance through a collection of evidence of unsatisfactory performance in any component of Effective Teaching at anytime during the school year.

PURPOSE:
· To give a teacher the opportunity to seek/receive assistance and support addressing identified standard(s) for Effective Teaching 
· To provide resources for support
· To collect evidence of  teacher progress

WHAT:
· Three phases:

          1. Awareness

          2. Assistance

          3. Decision about 

              continued  

              employment
STRATEGIES:

· Development of corrective plan

· Observation and feedback in specifically identified areas needing improvement


Adapted from: Teacher Evaluation by Danielson and McGreal, Chapter 8, Pp. 81-98
Track I Beginning Teachers Roles and Responsibilities

	Evaluator
	Teacher

	· Meets to alert new staff about the evaluation procedures, reviews job expectations and clarifies the process

· Develop and define individual goals with the teacher (2nd year)

· Discuss levels of performance, criteria, time line, and evidence collection

· Discuss informal observations (at least 2 by November 1)

· Review and discuss evaluation documents

· Plan and conduct formal observations and post conference times

· At post-conference review/discuss teacher’s self-reflections of teaching

· Hold final conference and discuss Feedback Form

· If Feedback Form indicates teachers should move to Track III they will be notified in writing and another meeting will be scheduled to develop the corrective plan. 

· If Feedback Form indicates good progress, continue with Track II

· Notify the Superintendent (K – 12) on or before January 15 of a possible recommendation for non-renewal of contract
· Evaluator submits signed feedback form to teacher 
· Recommend placement in one of the evaluation tracks for the following year.

	· Conference to clarify reasons for Track status, identify performance criteria, and clarify data collection expectations

· Plan formal pre-conference and post-conference times with administrator

· Review Pathwise Feedback Form to understand performance criteria

· Develop individual goals and submit PDP by October 1st  (2nd year)

· Review evaluation forms; work with administrator to identify performance criteria.

· Collect evidence that supports your growth in the four Domains.

· Reflect in writing on the successful completion of individual goals. (2nd year)

· Discuss Feedback Form, evidence and status for the following year with administrator




Track II Roles and Responsibilities for Teachers in Focus
	Evaluator
	Teacher

	· Clarify who on the staff is in focus for the year and inform them about the process
· Review PDP

· Plan and conduct formal observations and post conference times

· Discuss informal / formal observations

· Review and discuss evaluation documents 

· Review/discuss teacher’s response to Pathwise reflection questions

· Complete and discuss Pathwise Feedback Form and PDP Reflection Form

· If Feedback Form indicates teachers should move to Track III they will be notified in writing and another meeting will be scheduled to develop the corrective plan.

· If Feedback Form indicates good progress, continue with Track II.

· Notify the Superintendent (K – 12) on or before January 1of a possible recommendation for non-renewal of contract.
· Complete and discuss Feedback Form/Summative Evaluation, evidence, and status for following year


	· Conference to clarify reasons for Track    status, identify performance criteria, and clarify data collection expectations

· Plan formal pre-conference and post

        conference times with administrator

· Review Pathwise evaluation forms; to understand performance criteria

· Develop individual goals with your administrator. Submit Professional Development Plan (PDP) by October 1st 

· Review evidence that supports your growth in the four Domains:

· Appropriate evaluation forms

· Classroom observation summaries/notes

· Sample lesson plans and student work

· Copy of individual goals

· Summative evaluation report

· Complete PDP reflection by May 15

· Complete and discuss Feedback Form/Summative Evaluation, 

     evidence and status for following year with 

     administrator. 




Track II Roles and Responsibilities for Teachers Not in Focus
	Evaluator
	Teacher

	· Review and approve PDP submitted by teacher

· Hold at least one meeting during the

        year to discuss progress on the PDP

· Respond in writing to the completed

        PDP and return it to the teacher
	· Submit Professional Development Plan (1, 2, or 3 year) by October 1 for approval by administrator

· Work on strategies throughout the year

· Meet at least one time during the year (individually or in groups) to monitor progress

· Submit completed PDP reflection to administrator by May 15

· 


Track III Corrective Plan

A teacher with current documented significant deficiencies in performance will participate in Track III.  The length of the Track will be defined in the Corrective Plan developed by the administrator as a result of a meeting between the teacher and the administrator.  In accordance with present contract language, the teacher may be accompanied to this meeting by an Association representative or another advocate at his/her discretion.

PROCESS

A teacher may be placed in Track III in three ways:

· A teacher may request to be placed in Track III at any time.

· The administrator may place the teacher in Track III due to substantiated complaints or concerns that the health and/or safety of students are at risk, and/or instructional practices are unsatisfactory.
· The administrator may place the teacher in Track III through documentation of unsatisfactory performance as evidenced by the criteria from the Framework for Teaching.
In all cases except self-referral, the administrator will conduct an investigation of complaints, concerns and /or evidence of unsatisfactory performance.  The administrator will notify the teacher in writing of specific findings regarding the concerns and his/her intention to place the teacher on a Track III Corrective Plan. 

1. Meeting between administrator and teacher:  At the beginning of Track III the teacher and administrator will meet to discuss concerns, including resources or interventions that are available to assist the teacher in addressing the concerns.  (For example:  peer coaching, course work related to concerns, visits to other classrooms or schools, etc.) 

2. Track III Corrective Plan:  A Track III Corrective Plan will be developed by the administrator, and will include a timeline for completion and review.  A collaborative effort in developing the plan is desirable but not required.  The plan will consist of a statement of the area(s) of concern, the expected level of performance to be reached as described in the criteria from the Framework for Teaching at the completion of the plan, and the resources/supports necessary for the change to happen.  Also included will be the method(s) of evaluating if changes have occurred, and a timeline for assessing the desired changes. 

3. Midpoint Progress review:  Midway through the timeline, the teacher and administrator will meet to review progress made to date and assess progress against the expectations established at the beginning of Track III.

4. Completion of cycle: At the completion of the cycle, the administrator and teacher meet to review attainment of specific changes included in the Corrective Plan.  Both parties at this meeting will present evidence supporting or denying attainment of expectations.

· If the expectations have been attained, the teacher returns to the Track assigned by the administrator.

· If the teacher has not met the expectations of the Corrective Plan, the administrator may develop a second Corrective Plan or determine the teacher’s performance as unsatisfactory and recommend non-renewal of the teacher’s contract in accordance with the negotiated contract language at each school.

5. Final Summative Evaluation: A Final Summative Evaluation (Pathwise Feedback Form) will be written by the administrator and will include a description of performance based on the expectations included in the Corrective Plan(s).  The teacher will acknowledge the contents of the evaluation by signing it.  This signature does not imply agreement or disagreement, but rather signifies knowledge of the contents. In case of disagreement the teacher may submit a written statement to the evaluator outlining the specific areas of disagreement.  This statement will be attached to the evaluation report. Should the teacher refuse to sign the evaluation, the unsigned evaluation will be submitted to the superintendent’s office with documentation that the teacher refused to sign.  The evaluator will submit one copy of the report to FCSU for inclusion in the teacher’s personnel file.  

6. Placement decision: The administrator will determine that successful completion of this Track has been met through a review of evidence that demonstrates that the plan has addressed all concerns.  

A decision related to non-renewal of a teacher’s contract must be made by a date in accordance with the school’s negotiated agreement. 

What should be included in the personnel file at FCSU for the teacher in Track III?

· Corrective Plan

· Mid Point Progress Review

· Final Summative Evaluation related to Track III.
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Track III Corrective Plan

 

FCSU

 

 

 

Teacher’s Name: _________________________________________

 

Date: ________________

 

 

School: ___________________________

 

Supervising Administrator: ______________________

 

 

Planning and Preparation

 (Domain 1):

 

1a:  Demonstra

ting Knowledge of Content and Pedagogy 

 

1b:  Demonstrating Knowledge of 

 

1c:  Selecting Instructional Goals 

 

1d:  Demonstrating Knowledge of Resources 

 

1e:  Designing Coherent Instruction 

 

1f:  Assessing Student Learning 

 

 

Classroom Environment

 (Domain 2):

 

2a:  Creating an Environment of Respect and 

 

2b:  Establishing a Culture for Learning 

 

2c:  Managing Classroom Procedures 

 

2d:  Managing Student Behavior 

 

2e:  Organizing Physical Space 

 

Instruction

 (Domain 3):

 

3a:  Communicating Cleary and Accurately 

 

3b

:  Using Questioning and Discussion Techniques 

 

3c:  Engaging Students in Learning

 

3d:  Providing Feedback to Students 

 

3e:  Demonstrating Flexibility and Responsiveness

 

 

Professional Responsibilities

 (Domain 4): 

 

4a:  Reflecting on Teaching 

 

4b:  Maintain

ing Accurate Records 

 

4c:  Communicating with Families 

 

4d:  Contributing to the School and System 

 

4e:  Growing and Developing Professionally 

 

4f:  Showing Professionalism

 

 

Area(s) of Concern

:

 

 

 

 

 

Specific Level of Performance Expected:

 

 

 

 

 

Resources/Sup

ports/Interventions Needed:

 

 

 

 

Method(s) of Evaluation 

 

 

 

 

 

Timeline:

 

 

 

 

 

Mid Review Date ____________ 

 

 

Completion Date____________

 

 

 

Teacher Signature_________________________________________

 

 

Date: ___________

 

 

Administrator Signature___________________

_________________

 

 

Date: ___________

 

 

 


	Franklin Central Supervisory Union

Professional Development Plan Guidelines

	A professional development growth plan may be developed by an individual staff member or a team of staff members may elect to collaboratively develop a plan. The plan may be for 1, 2, or 3 years. Revisions to the plan may be made annually.

	  PDP Components    
	Suggestions

	· What format will be used?


	Format could include:

Working with an administrator, with peers, independently; multidisciplinary, grade level teams, department teams, or a combination of approaches

	· What are the goals of your Professional Growth Plan? How does each one link to Danielson’s 4 Domains? Include these components: a professional goal and a technology goal. Each goal must have 1) evidence showing support for student learning, 2) strategies, 3) indicators of progress, 4) resources/support needed.
	Format could include:

Individual, team, building, or district goals that result in the continuous improvement of student learning

	· What is the length of your plan?
	1-year, 2-year, or 3-year plan; include anticipated starting date of plan.

	· What strategies will be used?

     
	Strategies could include:

Action research, coaching, video taping, self-assessment, clinical supervision, mentoring, college courses, simulations, workshops, visitation days, conferences, classroom observations, professional learning communities

	· What is the timeline for your 

     methods and strategies?

     
	Timeline could include: estimates of when you will demonstrate the methods and strategies you will use during the course of the year.

	· What are the assessment methods that will validate progress toward goals?

	Assessment methods could include:

Student work portfolios, videotapes of classes, peer observation, principal observation, parent responses, student responses, statistical measures, performance assessment, reflective journal entries, case study analysis, professional portfolios, benchmarks


Adapted from: Teacher Evaluation, Danielson and McGreal, Alexandria, VA, 2000, p. 106.
Forms for Each Track

	Track I
	Track II
	Track III

	
	In Focus
	Not In Focus
	

	PDP* (Year 1: Not Required, Year 2: Required)
	PDP (required) 
	PDP (required)
	Corrective PDP (required)

	Planning Questions – salmon (required)
	Planning Questions – salmon (required)
	
	Planning Questions – salmon (required)

	Class Profile and Teaching Profile – white (optional)
	Class Profile and Teaching Profile – white (optional)
	
	Class Profile and Teaching Profile – white (optional)

	Observer Notes with sign off sheet – green (a choice is available, observer must select one)
	Observer Notes with sign off sheet – green (a choice is available, observer must select one)
	
	Observer Notes with sign off sheet – green (a choice is available, observer must select one)

	Reflection Form – lilac (optional)
	Reflection Form – lilac (optional)
	
	Reflection Form (optional) – lilac (optional)

	Pathwise™ Feedback Form/Summative Evaluation Form  – blue (required)
	Pathwise™ Feedback Form/ Summative Evaluation – blue (required)
	
	Pathwise™ Feedback Form/Summative Evaluation – blue (required)


*Professional Development Plan

Directions for using forms:

· Planning Questions: Teacher completes Planning Questions Form before observation.

· Class Profile and Teaching Profile: Optional at discretion of teacher and administrator.

· Observer Notes, Form A or B: Administrator completes during observations, discusses during post conference and provides teacher with copy which both have signed.

· Reflection Questions: (Optional) Teacher completes with administrator at or before post conference.

· Pathwise Feedback Form/Summative Evaluation: Teacher completes prior to final conference. Administrator completes final copy with both teacher and administrator signature and submits to FCSU.

· PDP Directions: Second year teachers in Track I and all teachers in Track II complete PDP form following timeline.

Franklin Central Supervisory Union

Professional Development Plan

Academic Year _____________

Staff member ___________________ Participants ___________________ Building______________

Position _____________ Length of plan 1  2  3  years  Administrator and Date Approved______________

	
	Evidence showing support for student learning
	Strategies
	Indicators of progress
	Resources/ Support needed

	Professional Goal
	

	
	
	

	Technology Goal
	



	
	
	


End of Year Reflection

Respond to questions 4 and 5 for each goal.

4. List results and outcomes of your Professional Development Plan.

5. Reflect on the success of your goal(s) and how it has improved student learning.

6. Administrator’s comments

· Documentation of blue Pathwise Feedback/Summative Evaluation Form for teachers in focus.

_______________________________

 _______________________________

Staff member signature 


 
Administrator signature 

Completion date _________________
Framework Observation Program

[image: image3.wmf] 

 

Track III Corrective Plan

 

FCSU

 

 

 

Teacher’s Name: _________________________________________

 

Date: ________________

 

 

School: ___________________________

 

Supervising Administrator: ______________________

 

 

Planning and Preparation

 (Domain 1):

 

1a:  Demonstra

ting Knowledge of Content and Pedagogy 

 

1b:  Demonstrating Knowledge of 

 

1c:  Selecting Instructional Goals 

 

1d:  Demonstrating Knowledge of Resources 

 

1e:  Designing Coherent Instruction 

 

1f:  Assessing Student Learning 

 

 

Classroom Environment

 (Domain 2):

 

2a:  Creating an Environment of Respect and 

 

2b:  Establishing a Culture for Learning 

 

2c:  Managing Classroom Procedures 

 

2d:  Managing Student Behavior 

 

2e:  Organizing Physical Space 

 

Instruction

 (Domain 3):

 

3a:  Communicating Cleary and Accurately 

 

3b

:  Using Questioning and Discussion Techniques 

 

3c:  Engaging Students in Learning

 

3d:  Providing Feedback to Students 

 

3e:  Demonstrating Flexibility and Responsiveness

 

 

Professional Responsibilities

 (Domain 4): 

 

4a:  Reflecting on Teaching 

 

4b:  Maintain

ing Accurate Records 

 

4c:  Communicating with Families 

 

4d:  Contributing to the School and System 

 

4e:  Growing and Developing Professionally 

 

4f:  Showing Professionalism
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Specific Level of Performance Expected:
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Timeline:

 

 

 

 

 

Mid Review Date ____________ 

 

 

Completion Date____________

 

 

 

Teacher Signature_________________________________________

 

 

Date: ___________

 

 

Administrator Signature___________________

_________________

 

 

Date: ___________

 

 

 


Planning Questions

Teacher___________________  Observer(s)______________________________________________               

Grade Level(s)____________________ Subject(s)____________________ Date_________________

Please answer these questions concerning the lesson to be observed.  Your responses will then serve as the basis for conversation during the Pre-observation Conference.

1a.
What are the goals or objectives for this lesson, and what Vermont Standards are/will be reflected in this lesson? In other words, what do you intend for students to learn and be able to demonstrate?

1b.
Why are these goals or objectives appropriate for these students at this time? (Consider how the goals or objectives address your content standards, how they build on previous lessons, and how they lead to future learning.)
2a.  
How will you assess student achievement of these goals or objectives? (Please attach your  


assessment instruments.  For example: a copy of a quiz or test, or directions for an assessment activity and the corresponding rubric used to evaluate student performance.)

2b.
Why have you chosen the above approach(es) to assessment, and how will you make use of the results?

3.
Describe your plan for instructional delivery.  Address each of the following and provide a rationale for each of your choices:

· Instructional strategies

· Grouping of students (e.g., individuals, pairs, small groups, whole class)
· Activities (Please indicate the time allocated for each activity.)
· Instructional materials, resources, and technology (Please attach a copy of materials students will use during this lesson, e.g., handouts, worksheets, list of questions to be answered, etc.)
· Modifications for students with behavioral, physical, and/or learning needs

· Accommodations for different levels of learners and different approaches to learning


Plan







Rationale


Modifications or Special Circumstances (Prior to your observation, read the questions below.)

1.
Have you made any changes to your lesson plan?  If so, describe them.  (You did not get as far yesterday as you expected; there are a number of students absent, and it is essential for them to experience the lesson.)
2.
Are there any special circumstances of which the observer should be aware?  (e.g., interruptions, new students, special events, other adults in the classroom)
Class Profile and Teaching Profile

Teacher 




 Observer(s)






Grade Level(s)


Subject(s)


Date




Class Profile
1. Indicate the extent to which you team-teach with colleagues.
2. What are some developmental characteristics you would expect from the age group you teach?

3. Part A: Approximately how many students are represented in each of the following language categories?

_____ English language proficient

_____ Limited English language proficient

_____ Non-English language proficient

Indicate what primary languages your students speak at home:

Part B: Describe the general instructional levels represented by the students in this class (e.g., advanced, average, below grade level, mixed).

Part C: Approximately how many students have been identified as having the following special needs?


_____ Attention Deficit Hyperactivity Disorder
_____ Giftedness


_____ Blindness or visual impairment

_____ Learning disability


_____ Deafness or hard of hearing

_____ Physical disability

_____ Developmental impairment

_____ Speech/Language 


_____ Emotional disability


           _____ Other



Part D: Indicate how students’ special needs (behavioral, social, physical, emotional, and academic) are met in your class. 

4. What duties or responsibilities do you delegate to other adults in your classroom?
5. How do you keep track of your students’ progress as learners?
6. Are there any other circumstances or factors, either about your students or your classroom, of which an observer should be aware?
Teaching Profile
1. How do you become familiar with what your students know and are able to do?

2. Describe how you establish and maintain an atmosphere of trust, openness, and mutual respect in your classroom.

3. Describe how you encourage students to take responsibility for their own learning and to take pride in their work.

4. How do you interact and engage with parents/guardians/ caregivers of your students?

5. Describe how you establish standards of conduct and respond to behavior that does not meet school or classroom community guidelines.

6.   Describe how you convey the importance of the content and your expectations for achievement.

7. Part A: What resources (people, materials) are available to you in planning instruction?

      Part B: What resources (people, materials) are available for students needing academic assistance? 

      Part C: What resources (people, materials) are available for students needing personal assistance? 

8. (For Certification Level I) How do you stay current in the subjects you teach and in the most recent research on best teaching practices?        

(For Certification Level II) In place of answering this question, take your IPDP to use in the meeting with your evaluating administrator.

Teacher Observation Form

Date:  __________Teacher: ________________________ Observer:  _______________

Grade:__________ Subject:_________________________________________________

Domain 1:  Planning and Preparation
	Component Level Evidence
	Component Interpretation

	1a.  Demonstrate Knowledge of Content and Pedagogy (Knowledge of: Content, Prerequisite relationships, Content-related pedagogy)


	

	1b.  Demonstrate Knowledge of Students (Knowledge of: Age group, Varied approaches to learning, Skills and knowledge, Interests and cultural heritage)

	

	1c.  Select Instructional Goals (Value, Clarity, Suitability for diverse students, Balance)


	

	1d.  Demonstrate Knowledge of Resources (Resources for teaching, Resources for students) 


	

	1e.  Design Coherent Instruction (Learning activities; Instructional materials, resources, and technology; Instructional groups; Lesson and unit structure)


	

	1f.  Assess Student Learning (Congruence with instructional goals; Criteria and standards; Use for planning)


	


Notes:

Observer Notes
Domain 2:  The Classroom Environment
	Component Level Evidence
	Component Interpretation

	2a.  Create an Environment of Respect and Rapport (Teacher interaction with students, Student interaction)

	

	2b.  Establish a Culture for Learning (Importance of content, Quality of student work, Expectations for learning and achievement)

	

	2c.  Manage Classroom Procedures (Management of Instructional groups, Transitions, Materials and supplies, Non-instructional duties, Supervision of volunteers and paraprofessional)

	

	2d.  Manage Student Behavior (Expectations, Monitoring of student behavior, Response to student behavior)

	

	2e.  Organize Physical Space (Safety and arrangement of furniture, Accessibility to learning and use of physical resources)

	


Notes:

Observer Notes

Domain 3:  Instruction
	Component Level Evidence
	Component Interpretation

	3a.  Communicate Clearly and Accurately (Directions and procedures, Oral and written language)

	

	3b.  Use Questioning and Discussion Skills (Quality of questions, Discussion techniques, Student participation)

	

	3c.  Engage Students in Learning (Representation of content, Activities and assignments, Grouping of students, Instructional materials and resources, Structure and pacing)

	

	3d.  Provide Feedback to Students (Quality: accurate, substantive, constructive, and specific, Timeliness)

	

	3e.  Demonstrate Flexibility and Responsiveness (Lesson adjustment, Response to students, Persistence)


	


Notes:

Observer Notes

Use this space to record questions for the teacher.

Use this space to record general impressions.

*Staff Member’s Signature: _______________________________________ Date:_________________________

Administrator’s Signature:________________________________________  Date:_________________________

*The teacher’s signature does not imply agreement or disagreement, but rather signifies knowledge of the contents.
Observation Form

Teacher:





Date:

Observer: 

	DOMAIN 1

	Knowledge/Content/Pedagagy



	Knowledge of Students



	Instructional Goals



	Resources



	Coherent Instruction



	Assessing Learning




	DOMAIN 2
	DOMAIN 3

	Demonstrating Respect/Rapport
	Communicating Clearly



	Culture for Learning
	Discussions/Questioning



	Procedures
	Engagement



	Behavior
	Feedback



	Physical Space
	Flexibility/Responsiveness



	Notes:


	Notes:




FCSU

Reflection Questions
Teacher________________________ Observer(s) __________________________

Grade Level(s): ____________ Subject(s)________________  Date: _____________

Directions to teacher: Please answer the following questions concerning the lesson that was observed.  When you come to the post-observation conference, be sure to bring relevant artifacts with you. (e.g. student assessments/data or student work)

1. In general, how successful was the lesson?  Did the students learn what you intended them to learn?

2. To what extent were the lesson’s goals and objectives appropriate for all your students? 

3. To what extent were your assessment strategies effective?  Would you make any changes in your approach to assessment?  If so, what changes would you make and why?

4. Please comment on your classroom procedures, your use of physical space, and the students’ conduct.  To what extent did the classroom environment contribute to student learning?

5. Did you make any modifications/adjustments to your plan during the lesson? If so, what were they, and what motivated these changes?

6. To what extent was your feedback to students accurate, substantive, constructive specific, and/or timely?  How might you have responded differently?

7. Please describe an instance in which your feedback positively affected a student’s learning?

8. Please comment on the different aspects of your instructional delivery.  To what extent were they effective?  What would you do differently to improve the lesson?

	
	Were the following aspects of your instructional delivery effective? Why or why not?
	What would you do differently to improve the lesson?

	Instructional Strategies
	
	

	Student Grouping
	
	

	Student Activities
	
	

	Materials, Resources, and Technology
	
	


Framework Observation Program:  Feedback Form



Feedback Form/ Summative Evaluation

Teacher:                                                                                   Observer(s):  

Grade Level(s):                                          Subject(s):                                              Date:                                      

 SHAPE  \* MERGEFORMAT 



I have reviewed this evaluation of my performance and received a copy.  My signature indicates neither agreement nor disagreement with this evaluation.

Teacher Signature _________________________________________________________
Date _________________________________

Evaluator Signature _______________________________________________________

Date _________________________________

Framework Observation Program:  Feedback Form



Domain 1:     Planning and Preparation

COMPONENT       LEVEL OF PERFORMANCE

	
	UNSATISFACTORY 
	BASIC
	PROFICIENT
	DISTINGUISHED

	1a:

Demonstrating Knowledge of Content and Pedagogy
	Teacher displays little understanding of the subject or structure of the discipline, or of content-related pedagogy.
	Teacher’s content and pedagogical knowledge represents basic understanding but does not extend to connections with other disciplines or to possible student misconceptions.
	Teacher demonstrates solid understanding of the content and its prerequisite relationships and connections with other disciplines.  Teacher’s instructional practices reflect current pedagogical knowledge.
	Teacher’s knowledge of the content and pedagogy are extensive, showing evidence of a continuing search for improved practice.  Teacher actively builds on knowledge of prerequisites and misconceptions when describing instruction or seeking causes for student misunderstanding. 

	1b:

Demonstrating Knowledge of Students
	Teacher makes little or no attempt to acquire knowledge of students’ backgrounds, skills, or interests, and does not use such information.


	Teacher demonstrates partial knowledge of students’ backgrounds, skills, and interests, and attempts to use this knowledge in planning for the class as a whole.
	Teacher demonstrates thorough knowledge of students’ backgrounds, skills, and interests, and uses this knowledge to plan for groups of students.
	Teacher demonstrates thorough knowledge of students’ backgrounds, skills, and interests, and uses this knowledge to plan for individual student learning.

	1c:

Selecting Instructional Goals


	Teacher’s goals represent trivial learning, are unsuitable for students, or are stated only as instructional activities, and they do not permit viable methods of assessment.
	Teacher’s goals are of moderate value or suitability for students in the class, consisting of a combination of goals and activities, some of which permit viable methods of assessment.
	Teacher’s goals represent valuable learning and are suitable for most students in the class; they reflect opportunities for integration and permit viable methods of assessment.
	Teacher’s goals reflect high-level learning relating to curriculum frameworks and standards; they are adapted, where necessary, to the needs of individual students, and permit viable methods of assessment.

	1d:

Demonstrating Knowledge of Resources


	Teacher is unaware of school or district resources available either for teaching or for students who need them.
	Teacher displays limited knowledge of school or district resources available either for teaching or for students who need them.
	Teacher is fully aware of school and district resources available for teaching, and knows how to gain access to school and district resources for students who need them.
	Teacher seeks out resources for teaching in professional organizations and in the community and is aware of resources available for students who need them, in the school, the district, and the larger community.

	1e:

Designing Coherent Instruction


	The various elements of the instructional design do not support the stated instructional goals or engage students in meaningful learning, and the lesson or unit has no defined structure.
	Some of the elements of the instructional design support the stated instructional goals and engage students in meaningful learning, while others do not.  Teacher’s lesson or unit has a recognizable structure.
	Most of the elements of the instructional design support the stated instructional goals and engage students in meaningful learning, and the lesson or unit has a clearly defined structure.
	All the elements of the instructional design support the stated instructional goals, engage students in meaningful learning, and show evidence of student input.  Teacher’s lesson or unit is highly coherent and has a clear structure.

	1f:

Assessing 

Student Learning


	Teacher’s approach to assessing student learning contains no clear criteria or standards, and lacks congruence with the instructional goals.  Teacher has no plans to use assessment results in designing future instruction.
	Teacher’s plan for student assessment is partially aligned with the instructional goals and includes criteria and standards that are not entirely clear or understood by students.  Teacher uses the assessment to plan for future instruction for the class as a whole.
	Teacher’s plan for student assessment is aligned with the instructional goals at least nominally, with clear assessment criteria and standards that have been communicated to students.  Teacher uses the assessment to plan for groups of students or individuals.
	Teacher’s plan for student assessment is fully aligned with the instructional goals, containing clear assessment criteria and standards that are not only understood by students but also show evidence of student participation in their development.  Teacher’s students monitor their own progress in achieving the goals.


Framework Observation Program:  Feedback Form
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Summary
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Framework Observation Program:  Feedback Form



Domain 2:     The Classroom Environment

COMPONENT       LEVEL OF PERFORMANCE

	
	UNSATISFACTORY 
	BASIC
	PROFICIENT
	DISTINGUISHED

	2a:

Creating an Environment of Respect and Rapport
	Classroom interactions, both between the teacher and students and among students, are negative or inappropriate and characterized by sarcasm, put-downs, or conflict.
	Classroom interactions are generally appropriate and free from conflict but may be characterized by occasional displays of insensitivity.
	Classroom interactions reflect general warmth and caring, and are respectful of the cultural and developmental differences among groups of students.
	Classroom interactions are highly respectful, reflecting genuine warmth and caring toward individuals.  Students themselves ensure maintenance of high levels of civility among members of the class.

	2b:

Establishing a Culture for Learning
	The classroom does not represents a culture for learning and is characterized by low teacher commitment to the subject, low expectations for student achievement, and little student pride in work.


	The classroom environment reflects only a minimal culture for learning, with only modest or inconsistent expectations for student achievement, little teacher commitment to the subject, and little student pride in work.  Both teacher and students are performing at the minimal level to “get by”.
	The classroom environment represents a genuine culture for learning, with commitment to the subject on the part of both teacher and students, high expectations for student achievement, and student pride in work.
	Students assume much of the responsibility for establishing a culture for learning in the classroom by taking pride in their work, initiating improvements to their products and holding the work to the highest standard.  Teacher demonstrates a passionate commitment to the subject.

	2c:

Managing Classroom Procedures


	Classroom routines and procedures are either nonexistent or inefficient, resulting in the loss of much instruction time.
	Classroom routines and procedures have been established but function unevenly or inconsistently, with some loss of instruction time.
	Classroom routines and procedures have been established and function smoothly for the most part, with little loss of instruction time.
	Classroom routines and procedures are seamless in their operation, and students assume considerable responsibility for their smooth functioning.

	2d:

Managing Student Behavior


	Student behavior is poor, with no clear expectation, no monitoring of student behavior, and inappropriate response to student misbehavior.
	Teacher makes an effort to establish standards of conduct for students, monitor student behavior, and respond to student misbehavior, but these efforts are not always successful.
	Teacher is aware of student behavior, has established clear standards of conduct, and responds to student misbehavior in ways that are appropriate and respectful of the students.
	Student behavior is entirely appropriate, with evidence of student participation in setting expectations and monitoring behavior.  Teacher’s monitoring of student behavior is subtle and preventive, and teacher’s response to student misbehavior is sensitive to individual student needs.

	2e:

Organizing Physical Space


	Teacher makes poor use of the physical environment, resulting in unsafe or inaccessible conditions for some students or serious mismatch between the furniture arrangement and the lesson activities.
	Teacher’s classroom is safe, and essential learning is accessible to all students, but the furniture arrangement only partially supports the learning activities,
	Teacher’s classroom is safe, and learning is accessible to all students:  teacher uses physical resources well and ensures that the arrangement of furniture supports the learning activities.
	Teacher’s classroom is safe, and students contribute to ensuring that the physical environment supports the learning of all students.


Framework Observation Program:  Feedback Form
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Framework Observation Program:  Feedback Form



Domain 3:     Instruction

COMPONENT          LEVEL OF PERFORMANCE

	
	UNSATISFACTORY 
	BASIC
	PROFICIENT
	DISTINGUISHED

	3a:

Communicating Clearly and Accurately
	Teacher’s oral and written communication contains errors or is unclear or inappropriate to students.
	Teacher’s oral and written communication contains no errors, but may not be completely appropriate or may require further explanations to avoid confusion.
	Teacher’s communicates clearly and accurately to students, both orally and in writing.
	Teacher’s oral and written communication is clear and expressive, anticipating possible student misconceptions.

	3b:

Using Questioning and Discussion Techniques
	Teacher makes poor use of questioning and discussion techniques, with low-level questions, limited student participation, and little true discussion.


	Teacher’s use of questioning and discussion techniques is uneven, with some high-level questions, attempts at true discussion, and moderate student participation.
	Teacher’s use of questioning and discussion techniques reflects high-level questions, true discussion, and full participation by all students.
	Students formulate many of the high-level questions and assume responsibility for the participation of all students in the discussion.

	3c:

Engaging Students in Learning


	Students are not all intellectually engaged in significant learning, as a result of inappropriate activities or materials, poor representations of content, or lack of lesson structure.
	Students are intellectually engaged only partially, resulting from activities or materials of uneven quality, inconsistent representations of content, or uneven structure or pacing.
	Students are intellectually engaged throughout the lesson, with appropriate activities and materials, instructive representations of content, and suitable structure and pacing of the lesson.
	Students are highly engaged throughout the lesson and make material contributions to the representation of content, the activities, and the materials.  The structure and pacing of the lesson allow for student reflection and closure.

	3d:

Providing Feedback to Students


	Teacher’s feedback to students is of poor quality and is not given in a timely manner.
	Teacher’s feedback to students in uneven, and its timeliness is inconsistent.
	Teacher’s feedback to students is timely and of consistently high quality.
	Teacher’s feedback to students is timely and of consistently high quality, and students make use of the feedback in their learning.

	3e:

Demonstrating Flexibility and Responsiveness


	Teacher adheres to the instruction plan in spite of evidence of poor student understanding or students’ lack of interest and fails to respond to students’ questions; teacher assumes no responsibility for students’ failure to understand.
	Teacher demonstrates moderate flexibility and responsiveness to students’ needs and interests during a lesson, and seeks to ensure the success of all students.
	Teacher seeks ways to ensure successful learning for all students, making adjustments as needed to instruction plans and responding to student interests and questions.
	Teacher is highly responsive to students’ interests and questions, making major lesson adjustments if necessary, and persists in ensuring the success of all students.


Framework Observation Program:  Feedback Form
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Framework Observation Program:  Feedback Form



Domain 4:     Professional Responsibility

COMPONENT          LEVEL OF PERFORMANCE

	
	UNSATISFACTORY 
	BASIC
	PROFICIENT
	DISTINGUISHED

	4a:

Reflecting and Teaching
	Teacher does not reflect accurately on the lesson or propose ideas as to how it might be improved.
	Teacher’s reflection on the lesson is generally accurate, and teacher makes global suggestions as to how it might be improved.
	Teacher reflects accurately on the lesson, citing general characteristics.  Teacher makes some specific suggestions about how it might be improved.
	Teacher’s reflection on the lesson is highly accurate and perceptive, citing specific examples.  Teacher draws on an extensive repertoire to suggest alternative strategies.

	4b:

Maintaining Accurate Records
	Teacher has no system for maintaining accurate records, resulting in errors and confusion.


	Teacher’s system for maintaining accurate records is rudimentary and only partially effective
	Teacher’s system for maintaining accurate records is efficient and effective.
	Teacher’s system for maintaining accurate records is efficient and effective, and students contribute to its maintenance.

	4c:

Communicating with Families


	Teacher provides little or no information to families and makes no attempt to engage them in the instructional program.
	Teacher complies with school procedures for communicating with families and makes an effort to engage families in the instructional program.
	Teacher communicates frequently with families and successfully engages them in the instructional program.
	Teacher communicates frequently and sensitively with families and successfully engages them in the instructional program; students participate in communicating with families.

	4d:

Contributing to the School and District


	Teacher’s relationships with colleagues are negative or self-serving, and teacher avoids being involved in school and district projects.
	Teacher’s relationships with colleagues are cordial and teacher participates in school and district events and projects when specifically requested.
	Teacher participates actively in school and district projects, and maintains positive relationships with colleagues.
	Teacher makes a substantial contribution to school and district events and projects, assuming leadership with colleagues.

	4e:

Growing and Developing Professionally


	Teacher does not participate in professional development activities, even when such activities are clearly needed for the development of teaching skills.
	Teacher’s participation in professional development activities is limited to those that are convenient.
	Teacher participates actively in professional development activities and contributes to the profession.
	Teacher makes a substantial contribution to the profession through such activities as action research and mentoring new teachers, and actively pursues professional development.

	4f:

Showing Professionalism


	Teacher’s sense of professionalism is low and teacher contributes to practices that are self-serving or harmful to students.
	Teacher’s attempts to serve students based on the best information are genuine but inconsistent.
	Teacher makes genuine and successful efforts to ensure that all students are well served by the school.
	Teacher assumes a leadership position in ensuring that school practices and procedures ensure that all students, particularly those traditionally underserved, are honored in the school.


Summary/Suggestions

I have reviewed this evaluation of my performance and received a copy. My signature indicates neither agreement nor disagreement with this evaluation.

Teacher__________________________________        Date___________________

Administrator______________________________        Date___________________
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Directions:





With the teacher, examine all the evidence generated by the lesson(s).





Look jointly at the Levels of Performance by component for each domain.  Highlight or circle the relevant part(s) of the statements.  Together, review the Domain Summaries and develop suggestions for future practice.
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Teacher’s Name: _________________________________________
Date: ________________


School: ___________________________
Supervising Administrator: ______________________


Planning and Preparation (Domain 1):


1a:  Demonstrating Knowledge of Content and Pedagogy 


1b:  Demonstrating Knowledge of 


1c:  Selecting Instructional Goals 


1d:  Demonstrating Knowledge of Resources 


1e:  Designing Coherent Instruction 


1f:  Assessing Student Learning 


Classroom Environment (Domain 2):


2a:  Creating an Environment of Respect and 


2b:  Establishing a Culture for Learning 


2c:  Managing Classroom Procedures 


2d:  Managing Student Behavior 


2e:  Organizing Physical Space 


Instruction (Domain 3):

3a:  Communicating Cleary and Accurately 


3b:  Using Questioning and Discussion Techniques 


3c:  Engaging Students in Learning


3d:  Providing Feedback to Students 


3e:  Demonstrating Flexibility and Responsiveness


Professional Responsibilities (Domain 4): 


4a:  Reflecting on Teaching 


4b:  Maintaining Accurate Records 


4c:  Communicating with Families 


4d:  Contributing to the School and System 


4e:  Growing and Developing Professionally 


4f:  Showing Professionalism


Area(s) of Concern:


Specific Level of Performance Expected:


Resources/Supports/Interventions Needed:


Method(s) of Evaluation 


Timeline:


Mid Review Date ____________ 

Completion Date____________


Teacher Signature_________________________________________

Date: ___________


Administrator Signature____________________________________

Date: ___________
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